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Milestones


• November 2021: Hackathon in Barcelona with potential users of 
labour market intelligence


• June 2022: Webinar focussing on secondary results in Glasgow, 
Reading, Brussels, Barcelona


• June 2022: Hackathon in Glasgow on embedding employability in HE


• July 2023: Final conference Barcelona


• July: 2023 Innovations in employability webinars


• https://www.gla.ac.uk/research/az/epd/newsandevents/



https://www.gla.ac.uk/research/az/epd/newsandevents/





Outputs


• Collated on project website: https://www.gla.ac.uk/research/az/epd/


• Literature review on effectiveness of employability practice in HEIs 
under review with Studies in Higher Education


• Interim results from focus groups: 
https://www.gla.ac.uk/media/Media_874330_smxx.pdf


• New employer survey piloted: 
https://www.gla.ac.uk/media/Media_921085_smxx.pdf


• Employability dashboard – prototype


• Case studies: 
https://www.gla.ac.uk/research/az/epd/case%20studies/



https://www.gla.ac.uk/research/az/epd/

https://www.gla.ac.uk/media/Media_874330_smxx.pdf

https://www.gla.ac.uk/media/Media_921085_smxx.pdf

https://www.gla.ac.uk/research/az/epd/case%20studies/





RQs (I)


a) What are the key challenges for enhancing 
employability programmes and graduate outcomes? 


b) What is the stated or implied theory of change 
underpinning employability practice in HE? 


c) What methods are used to evaluate employability 
practice and how robust are they?







Results


• Emphasis on placements and internships – few studies of other forms 
of HE employability activities


• HEI activity and practice in this area is highly contextual and resource 
intensive 


• Most of the studies do not assess empirically graduate market 
outcomes. No account of selection issues


• Evaluation evidence primarily based on stakeholder feedback. 
Anglophone bias


• No emerging theory of change underpinning graduate employability 
practice has appeared







Avenues for future research


• Need to study a more comprehensive range of employability activities


• Strengthen the research design of empirical evaluations of 
employability activities to include outcomes


• The relative nature of employability is under theorised, and it is 
important to identify explicitly contextual specific features of 
employability 
• Job competition


• Economic structure







Thanks for your 
attention


• Links to the documents: 


• a) Literature review


• b) Forthcoming publications



https://www.gla.ac.uk/media/Media_923232_smxx.docx
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Employability in 
Programme 


Development:


Lessons from the case 
studies


Employability in Programme 
Development Webinar, 19th July, 2023


Dr Dickon Copsey,
University of Glasgow







Our project


Employability in Programme Development 


(Erasmus+) 
Overall project aim is to establish a feedback loop from 
the labour market to HEIs in order inform programme 
and course design to best support the employability of 
future graduates.


Ie. Aim to increase engagement between HEIs and 
their labour market context by establishing a feedback 
loop and to thereby cultivate relevant skills in their 
students to support better labour market outcomes.







• IO4 - Case studies collection
• Aims


• Best practice examples of embedded (or 
extracted) employability in 
course/programme design drawing on  labour 
market information


• 24 case studies
• 19 UK / 4 EU / 1 international


• Accessing the case studies 
• Web-based and categorised
• Exec summary and guidance framework


https://www.gla.ac.uk/research/az/epd/case%20studies/ 


Our project



https://www.gla.ac.uk/research/az/epd/case%20studies/





• Categories
1. Labour market-informed curriculum design 


[2 case studies] (NEW)
2. Case studies showing employability 


interventions at a strategic university-wide 
level [8 case studies]


3. Case studies showing employability 
interventions at a discipline level (either 
internal or cross-university) [10 case studies]


4. Case studies showing which signal a 
paradigm shift in the way we deliver 
employability interventions [4 case studies] 
(NEW) https://www.gla.ac.uk/research/az/epd/case%20studies/ 


Our project



https://www.gla.ac.uk/research/az/epd/case%20studies/





Key learning:
• Establish research base and common language (e.g. 


employability framework)
• Employer relationships need to be built-in programme 


review and enhancement over long period of time 
• Specific departments/teams with combined labour 


market and teaching and learning remit required to drive 
forward employability enhancements   


• Traditional work-based and work-related learning 
initiatives are commonly used as well-regarded


• The best embedded employability initiatives are the 
result of team-based approach to curriculum design 


• The sector is extremely willing to share and collaborate! 


Key findings and 
lessons for HE 


https://www.gla.ac.uk/research/az/epd/case%20studies/ 



https://www.gla.ac.uk/research/az/epd/case%20studies/





Category 2: Institution-wide initiatives


• Senior management buy-in 
• Solid research base 
• Development of an employability 


framework 
• Securing investment and allocating 


strategic responsibility 
• Reflection and evaluation 


Today’s session


https://www.gla.ac.uk/research/az/epd/case%20studies/ 



https://www.gla.ac.uk/research/az/epd/case%20studies/





Webinar: Our speakers


• Sarah Wenham, 
• Lead Manager - Surfacing Skills Within The 


Curriculum and Capabilities Framework,
• University of Leeds


• Gemma Kenyon, 
• Director of Careers and Employability / AGCAS 


Integrating Employability Director, 
• City, University of London


• Louise Rutherford
• Doctoral Researcher in Employability (Former 


Head of Employability and Social Mobility) 
• University of Derby


Today’s session


https://www.gla.ac.uk/research/az/epd/case%20studies/ 


Institution-wide initiatives



https://www.gla.ac.uk/research/az/epd/case%20studies/
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Using Skills as a Trojan Horse to 
Influence a University-Wide Approach to 


Curriculum Design and Delivery


Sarah Wenham







• The context at University 


of Leeds


• Key aims and needs


• Our approach 


• How its going


The overview today







• 40,000 students


• Traditional ‘Russell Group’ 


research-intensive institution


• 75th in world rankings


• 7 large Faculties


• Complex, costly and unwieldly 


programme and module 


structure


The Context at Leeds







• 2020 – new 10 yr strategy


• 2021 – 10 yr curriculum change programme: Curriculum Redefined (CR)


• 100 new CR educators appointed


• New Leeds Curriculum


• Graduate Outcomes results


• ‘Using skills from studies’ agree response lower than expected/wanted (65%)


• 2022 – Student Opportunities and Futures Strategy (replaced ‘employability’ 


strategy)


The Strategic 
Context at Leeds
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05


Professional Literacy 


Approach to Curriculum 


Design and Delivery


Innovation and 


Enterprise


Support, Expertise 


and Collaboration


Local, National & 


Global Opportunities 


Strategic Layer:


Student Opportunities and Futures 


Strategy 2022-25


• Previously the University's 
Employability Strategy


• 'Curriculum' was not evident in 
previous iterations


• 4 enabling themes including:
⚬ Professional Literacy 


Approach to Curriculum 
Design and Delivery


• All Faculties to outline how they 
will enable this to be realised


• Direct links to the University’s 
Assessment Strategy & 
Access/Participation Plan







SURFACING SKILLS BY STAFF 
CONFIDENCE LEVELS


• It is my belief that my course has sufficiently 


supplied me with the skills to work in my 


chosen profession or continue into further 


study


⚬ 32% disagree or neutral 


• I feel confident articulating the skills I have 


developed throughout my academic studies 


to an employer during a job interview


⚬ 42% disagree or neutral


The power of student voice…


Student Voice Research 2021







So the environment was ‘right’ to: 


• Implement a consistent, programme-wide 
approach to curriculum design


• Re-evaluate what that meant for ‘employability’ at 
a traditional Russell Group University


• Influence curriculum conversations at both a 
strategic and delivery level


• Develop a collaborative approach across the 
University for services who also had difficulty in 
influencing curriculum design and delivery (at 
scale):


–Sustainability


–Digital education


– Learning development (libraries)


–Enterprise


–Student Careers







• To support staff in how to integrate academic, 
digital and professional literacies (and their 
related skills) within curriculum design and 
delivery. 


• To enable programmes to demonstrate an 
explicit coherence between discipline level 
knowledge and skills, which in turn will support 
students to articulate both the knowledge and 
skills value of their degree. 







Our messages to academic teams…(NOT about employability)







the skills 
are already 


there...







• Less contentious than 'employability’ with academic colleagues


• Focused upon curriculum only (no mention of careers or extra-curric)


• Focus upon what was already there rather than embedding (KCL)


• Socialised 'skills' and the term 'surfacing skills' with senior academics


• Used that to introduce wider topics of student 


choice/aspiration/mindset/authentic assessment/experiential 


learning


How was a 'spotlight on skills' 


conversation a Trojan Horse?







Our Skills Approach: 
Build it and they will come…


• Developed a simple, generic ‘product’ -
the 5 Stage Process


• Removed compliance to a set number 
of skills (previously had been 12 
graduate skills) – encouraged free 
choice to reflect discipline ‘DNA’


• Devised a matrix which enabled 
different skills ‘domains’ to be 
recognised & collaborate


• Created a staff sharepoint ‘Skills Hub’ to 
house information, resources and a new 
skills network of interested staff







SURFACING SKILLS:
The 5 Stage Process


Supporting our educational offer to develop & enhance the development of skills







SURFACING SKILLS:
• The Leeds Skills Matrix


⚬ 6 Skills Domains
SUSTAINABILITY


ACADEMIC


DIGITAL


WORK READY


TECHNICAL


ENTERPRISE







• Accessed academic strategic groups and committees to outline the need and introduce the 5-stage 
approach


• Ran introductory workshops to socialise the framework and process for teaching staff


• Developed new resources in partnership between advocate academics and professional service staff


• Responded to ‘invites’ from programme teams to work with them on surfacing and developing skills 
when rewriting their degree programmes


• Supporting Uni-wide areas with how they could use the surfacing skills process in their work: digital 
education; sustainability in the curriculum; EDI


Socialisation
Listening
Targeting


So what did we then do…?







How is it going and what is still to do?!


Strategic Influence


• DVC senior level support 


• Academic lead for Surfacing Skills


• Targeting Curriculum Redefined Educators – some 
will have a focus on surfacing skills


• Programmes using the process within all Faculties


• Inclusion in some Faculty strategic plans


• Formal funded CR workstream in experiential 
learning (connected to the stages of practice; 
assessment; reflection)


Operational


• Skills requirement written into QA 
processes and requirements – tighter 
level needed


• Curriculum mapping software being 
trialed in Engineering (to include skills 
and authentic assessments)







How is it going and what is still to do?!


• Programme Development & Staff Awareness/Support
–University ‘Surfacing Skills in the Curriculum’ Conference
–Continued workshop programme


• Targeted & generic
–Continued Curriculum resource development
–Greater links with other curriculum areas beginning e.g assessment; active learning; 


decolonisation; EDI
–Continued partnership work with learning development (libraries); sustainability; digital 


education
• Adaptation of co & extra-curricular offer re: skills
• Student Voice & co-creation
• Student Offer 







Thank- you!


For further information and 
collaboration ideas contact:


Sarah Wenham


S.Wenham@leeds.ac.uk








Career Activation 


Programme


Gemma Kenyon


Director of Careers and Employability 


Gemma.kenyon.2@city.ac.uk







The Career Activation Prog


Career Focus


▪ Career Focus education core and credit bearing in all UG progs


▪ All modules developed in partnership with programme teams to be 


tailored to the subject discipline


▪ Delivered by Careers Consultants in Careers and Employability


▪ Mostly level 4


Professional Experience


▪ Professional experience core and credit bearing in all UG progs 


▪ Suite of 15 credit work-based learning modules at levels 5 and 6


▪ Mostly students have a choice of WBL modules (but required to take 1)


▪ E.g. MicroPlacements, Industry Projects (inc some interdisciplinarity), 


mentoring, volunteering, enterprise and subject specific options


▪ Mixed delivery by Careers, School placement teams, enterprise and 


Faculty







City context


▪ Mid league table (55th in Good Uni Guide 2022)


▪ ‘Business and the Professions’ identity & vocational 


course portfolio


▪ Approx. 20,000 students


▪ Social mobility focus: 78% BAME, 69% WP, 58% 


IMD 1&2, 67% live with parents (UK UG)


▪ Previous culture of Schools having inconsistent 


employability approaches


▪ Acknowledgement that our students face barriers to 


extra-curricular employability engagement and year 


placements







Impact so far 


Short-term: learning gain
▪ Career Focus modules: Awareness of career options - 57% before and 


82% after


▪ Industry projects: greater understanding of project and stakeholder 


management and feel confident in applying this knowledge in the real 


world - 54% before and 100% after


▪ MicroPlacements: 94% of students more familiar with a real-life work 


environment and processes​


Medium-term: Careers registration


Long-term: Graduate-Outcomes
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ADOPTING A STRATEGIC APPROACH TO 
GRADUATE OUTCOMES: 
THE EMPLOYABILITY HEALTHCHECK MODEL 


Erasmus+ Project
EPD Best Practice Toolkit for HE Employability: 
lessons from case studies


19 July 2023







©Gradcore 2023


Employability Healthcheck Model: background


• Gradcore – social enterprise, developed model over 20 years 
experience working with 70+ universities across UK, Europe and 
beyond, alongside graduate employers


• “Look in, look out, look forwards” approach


• Wide range of stakeholders – provides credibility and increases 
commitment


• Enables HEIs to adopt strategic approach to employability and 
graduate outcomes, with independent evidence base


• Case study: Kingston University  







©Gradcore 2023


UK Context


• Who is responsible for preparing graduates for the labour 
market?


• Shifts in UK policy landscape – funding changes, student 
consumerism, accessible metrics, increased regulation, 
technological advances, and shifts in employer requirements


• Graduate employability no longer Careers Services domain-
increasingly HEIs adopt an institutional approach to 
employability 


• Disconnect between Careers, academics and employers –
resolved by curriculum design, development and delivery







©Gradcore 2023


RESULT?


Universities increasingly held to 
account for graduate outcomes







©Gradcore 2023


Employability Healthcheck Model: methodology


Look in – evaluate current practice and activity, and 
establish baseline data 


Look out – review and draw on relevant external examples, 
case studies and best practice 


Look forward – synthesize findings into a pragmatic set of 
recommendations with an underpinning report 







©Gradcore 2023


Employability Healthcheck Model: in practice







©Gradcore 2023


EHM Case Study: Kingston University 1


• Background – new model of education “Town House 
Strategy” ensuring future skills most valued by employers 
are embedded in curriculum for every student


• Employer Engagement – extensive consultation 2,000 
businesses, 1,000 students => Future Skills report


Top 10 skills:


1.  Problem solving & processing skills
2.  Critical thinking
3.  Communication skills
4.  Digital skills 
5.  Analytical skills


6.  Adaptability
7.  Resilience
8.  Creativity
9.  Ability to build relationships 
10.  Initiative 







©Gradcore 2023


EHM Case Study: Kingston University 2


• The Model - EHM 2020/21, employability not as visible as 
could be, potential to be more widely embedded across 
curriculum => “joining the dots” 


Look in Look out Look forward


320+ staff, student 
and employer 
participants; 
workshops, 
interviews, 
roundtable 
meetings, surveys, 
‘Employability 
Summit’


Defined skills survey 
within UK policy and 
practice context


Horizon scanning 
informed:
Institutional 
employability 
strategy, reporting 
findings and 
recommendations 







©Gradcore 2023


EHM Case Study: Kingston University 3


• Investment – Careers and Employability Service 14 to 34 members 
over 3-4 months, new central Placements and Partnership team, 
secured external funding £1.7 million


• Curriculum Impact – EHM findings & recommendations for 
embedding employability in curriculum => different models of 
embedding work-related learning across curriculum


• Won Best Faculty Programme at Global Careers Services Summit 2022


Kingston University Future Skills Framework







©Gradcore 2023


“while there may well be a strong correlation 
between graduate outcomes and personal 


development, personal development is often 
approached as a ‘bolt-on’ that students are expected 


to pick up independently and with little support.”


Module Leader, School Director of Learning and Teaching







©Gradcore 2023


Louise Rutherford 


Independent Researcher       
Associate Consultant, Gradcore 
louisehrutherford@gmail.com


https://gradcore.co.uk



mailto:louisehrutherford@gmail.com

https://gradcore.co.uk/






Developing a Professional Skills Portfolio 
for Psychology Students 
Maxine Swingler
School of Psychology and Neuroscience







Summary


• A ten credit course available to honours UG and PGT conversion 
students.


• Supports students in: 
• Identifying and reflecting on their existing skills /experience.
• Developing these skills and gaining relevant experience for 


their career goals.
• Communicating professionally to a target audience 


• Students collate a portfolio of 2 assessments and a rationale for  
choices based on their career goals







Context


• At least 80% of Psychology graduates in non-psychology careers (Morrison-
Coulthard, 2016). 


• Entry to professional psychology PG training is competitive
• QAA benchmark statement for Psychology and British Psychological Society 


accreditation emphasise development of transferable skills throughout the 
degree.


• Students need to reflect and articulate their transferable skills 
• Opportunities to research career options 
• Plan for post-graduate career development







• In class reflective activity using U 
of G Graduate Attributes


• Set a SMART goal
• Receive formative feedback 
• Reflect on progress after 5 weeks.
• Plan for future skill development


Assessment 1: Graduate Attributes reflection







• Scaffold reflection on previous 
work experience


• Reflect on a “critical incident”
• Receive formative feedback
• Contextualize their reflection within 


their professional development.


Assessment 2: Volunteer/Work Reflection







• Evaluate example CVs and cover 
letters in class


• Alumni speakers share their career 
journeys


• Students choose a currently 
advertised job or PG course available 
to psychology graduates. 


• Develop a  2-page CV and cover 
letter/personal statement.


• Receive  feedback
• Signpost support from U of G Careers 


and BPS.   


Assessment 3: Succeeding as a Candidate







Evaluation 


• A small increase in students’ self-efficacy and awareness of their skills after engaging in 
the GAs reflection activity. 


• Allow flexibility in the choice of skills, experience and career pathways 
• Providing students with a framework for the assessments, exemplars and formative 


feedback is  key 
• Researching job / course specifications motivated students to seek out opportunities and 


rethink previous career plans.  
It did a good job at making me focus on my future and investigate paths that I would not 
have done had it not been assessed
It gave me an opportunity to really understand and see what experience I have
Having not been tested in this way before I felt very out of my depth. It felt as though the 
more abstract options like the smart goals were more difficult to gage in terms of what 
makes it 'good’…… I think this is a bit of a shame as reflection is an important part of being 
a psychologist. 







#UofGWorldChangers
@UofGlasgow


Acknowledgements


Dr Steven McNair- Graduate Attributes 
and Psychology Posters


Dr Archie Roy- CVs and Applications 
assessment
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Cross-institutional collaboration supporting physics 
graduates into technical careers


Dr Andrew Mizumori Hirst, 


Director, White Rose Industrial Physics Academy (WRIPA), School of 
Physics, Engineering and Technology, University of York 


www.wripa.ac.uk


Funding from:



https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/

https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/

http://www.wripa.ac.uk/





In Physics…..
 Physics-based technical industries 


contribute significantly to wealth creation in 


the UK


We know that companies have difficulty 


recruiting physicists


We know that certain skills are of economic 


benefit to our local region. 


Students are often unaware of (regional) 


opportunities available


 Emphasis on academic rigor not graduate 


attributes


Key aim: (a) Improve links between 
academic physics departments and 
industry & (b) Prepare UG students 
for a technical career.


Four key approaches: Curriculum 
Development, Employer 
Engagement, Careers Support and 
Digital Career-decision tools 



https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/

https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/





Core WRIPA Team – catalysing change


 ~25 individuals – academic, careers-focused, 


business engagement & web and content 


development staff


 Catalysing change in the physics curriculum


is driven by academic colleagues in partnership 


with professional staff 


 Careers guidance contextualised in physics and


mathematics 


 Built a ‘physics-relevant’ employer network 


~900 employers



https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/

https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/





WRIPA’s


Approach Physics Tech 


Recruitment Fair


& Site Visits


Alumni 


Engagement



https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/

https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/





Number of students and employers involved in WRIPA project activities 


(Sept 2019 – Dec 2022)


• 238 students in work-based learning


• 147 in regional employment


• 77 employers consistently engaging 


with WRIPA to undertake curriculum


development activities 



https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/

https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/





Snapshot of WRIPA Impact – University of York


York physics graduate outcomes determined from LinkedIn for graduating years 2021 & 2022. 


‘Engaged students’ (90%) more likely to be in


graduate level roles than non-engaged students 


(75%)


‘Engaged students’ more like to be in graduate-


level technical work


‘Engaged students’ have a higher level of career 


readiness reflected in the lower fraction of 


students in non-graduate jobs compared


(8.8%) with ‘non-engaged’ students (20.8%).



https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/

https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/





Student Feedback – changing students’ mindset


“Before enrolling in University, I was quite sure that I wanted to do a bachelor’s, a master’s, and a PhD. 


However, I used the WRIPA Physics Careers Discovery Tool to help narrow down my choices. Technical 


Author immediately jumped out at me. I looked into the field extensively and deemed that it was a 


perfect combination of writing (which I love) and employing technical skills on a daily basis, while 


constantly learning. WRIPA quite literally changed my life.”



https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/

https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/





What is there still to do?


Equitable by design – how do we support all our 


students to develop professional experience/skills?


Physics students have a strong affinity to the 


discipline - “I only want to learn physics”


Disparity in graduate outcomes – the anchor of 


emotional geography 



https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/

https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/





Any Questions?


Andrew Mizumori Hirst


andrew.hirst@york.ac.uk



https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/

https://www.youtube.com/channel/UCN3XpTPeTIDzMg-qxrf3j6g

https://twitter.com/WRIPAinfo

https://www.linkedin.com/company/9220355/

mailto:andrew.hirst@York.ac.uk










Project Outline


• Greater Manchester has the 2nd largest digital sector behind 
London


• Specific lack of students, dedicated courses can’t keep up with 
demand


• Students often lack confidence to follow non-linear careers


• Office for Students Challenge funding for supporting local talent 
development







Project Activity


• 3 Year partnership between OfS, Manchester Met & University of 
Manchester: 19/20, 20/21 & 21/22 academic years


• Differing approaches UoM traditional cohort intervention, 
Manchester Met University wide co-curricular approach


• Strong focus on collaboration with local organisations for co-
creation of opportunities


• Creation of learning pathways getting progressively more 
advanced







Project Challenges


• COVID-19 pandemic – initial plan for summer in person activity 
had to rapidly transition


• Student engagement with co-curricular activity – focus on entry 
level interest generating activity


• Changing priorities at target sector or University level – constant 
review and presence of an industry lead steering group allowing 
proactive flexing of activity and KPIs







• 2,343 students engaged


• 59,000 hours of skills training 
delivered


• 38,500 hours of placement & project 
work


• 500 accreditations delivered


• 19,755 practice credits awarded


• 15% increase in Graduate Outcomes
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